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TEACHER BEHAVIORS AND THEIR EFFECT ON STUDENT BEHAVIOR

AN INSERVICE PROJECT

by
Cindy K. Dracobly
May, 1994

This project was developed as a means to provide meaningful inservice for school staff
in the area of classroom management as it relates to student behavior. This project
established inservice activities providing staff with simple strategies to develop a positive
classroom climate and to foster effective management of the learning environment while
minimizing off task and disruptive student behavior.
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Chapter I
BACKGROUND OF THE STUDY
Introduction
The plan to improve student behavior must begin with a self analysis of adult behavior.
(Brophy, 1982; Brown, Allen & Kristonsis, 1993; Long 1991 ; Woolfolk & Brook, 1985).
When students are treated fairly, consistently and given responsibility within an organized
and dynamic classroom, student behavior and self esteem improve.
Teachers often search far and wide for tools, texts, strategies and even places to deal
with student behavior. Too often, the most effective and powerful tool is overlooked;
teacher behavior. Sound classroom management is the foundation for successful teaching.
(Brophy, 1982; Jones & Jones, 1991; Long, 1991). Teacher actions to create, implement
and maintain a classroom environment that supports learning will result in improved
student behavior and achievement.

Purpose of the Project
This project was intended to provide inservice for school staff in the area of teacher
behavior and its effects on student behavior. To accomplish this task, a simple set of
strategies were introduced that can be used to improve student behavior and enhance the
classroom climate. The inservice was implemented in the Highline School District, Seattle,
Washington and included follow-up activities, such as consultation and observation.
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Significance of the Project
We read or hear daily about how complex society has become: student suicide,
destruction of school property, all have invaded the classroom. Recent polls conducted by
Gallup state that the general public believes the answer to school problems is increased
discipline. Kounin, (1980) states that "35%-50% of a teacher's day is spent dealing with
inappropriate behavior."
Most teachers have only a limited amount of information and training to effectively
deal with the many students entering school today with a wide range of abilities. Many
enter with emotional distress, often caused by unstable families and inadequate personal
skills. Therefore, students are less able to cope with academic and social demands.
The teacher should look to self as she/he strives to create, implement and maintain a
class environment that supports learning. To do the job effectively, the teacher must
utilize the many strategies available to assist her or him with the planning of tasks,
monitoring, providing feedback and structuring the physical environment.
Scope of the Project
The strategies presented are intended for use primarily in the elementary school and are
related to all areas of the curriculum.
Limitations of the Project
In an effort to be succinct and focused, it was necessary to set the following limitations
for this project:
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1. The research and literature reviewed for the purpose of this
project has been limited to the last fifteen years.
2. Material reviewed for this project has been limited to the
elementary level.
3. Material reviewed for this project has not included specific
student behavior management strategies that address chronic
behavior problems.
Definition of Terms
Effective Managers - An individual who maintains the desired routines, gives
reminders and remedial instruction when necessary. (Brophy, 1982).
Pro-active Management - All the things a teacher must do to foster student
achievement and cooperation in classroom activities and to establish a productive working
environment. (Malm, 1992).
Team of Consultants - Group of staff members who provide the formal inservice and
follow-up. (Websters, 1991).

Chapter II
REVIEW OF RELATED LITERATURE
Introduction
The review of research and literature summarized in Chapter Two:
1. Teacher and student relationships as they relate to
achievement, interactions and management.
2 . Training issues
3. Self Assessment
4 . Teachers as Effective Managers
5. Summary
Teacher and Student Relationships
Discipline remains a crucial issue in the classroom. Without discipline, learning cannot
take place. Until recently, discipline was viewed as a control issue between the teacher
and the student. (Hood, 1988). This scenario has set the stage for constant power
struggles in which no one won. Teachers felt powerless to effect change in the
management of their classrooms.
In reality, teachers do have a dramatic effect on their students. Teachers can make a
difference in their students' lives. Teachers have within their control, many factors that
have a significant impact on student behavior.
Mortimor and Sammons (1987), have found that school is six times more important
than a student's age, sex, social class and/or race and that classroom management
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strategies that impact student behavior can be taught. By altering established roles and
relationships in the classroom rather than treating students as a pathological problem,
student behavior can improve (Jones and Jones, 1990).
Research within the last 20 years has shifted its concept of discipline from one of
control to one of effective classroom management. The emphasis has become one of
facilitating positive student behavior and achievement (Brophy, 1982). Factors that affect
student behavior and therefore classroom management are:
1. Understanding of student's personal, psychological and
learning needs.
2. Establishing positive teacher/student and peer relationships
that meet psychological needs.
3. Implementing instructional methods that facilitate optimal
learning by responding to individual and group academic needs.
4. Organizational and group management methods that maximize
on task student behavior (Jones and Jones, 1990).
Teachers have within their control the ability to understand and apply current research.
By establishing clear concepts of what they want to accomplish, assessing the effects of
their teaching, the physical classroom environment, and altering strategies based on the
information gathered, teachers can make a difference in student's lives.
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Training Issues
Traditionally, classroom management has not been a focus of teacher training. Many
training institutions have focused on discipline as strictly a student problem. As a result,
few teachers have a clear consistent philosophy or understanding of how to manage
classrooms in a productive manner. (Jones and Jones, 1990).
Historically, approaches have fallen into two major categories; the counseling approach
and the behavioristic approach. The counseling approach focuses on discipline and
understanding student's problems. Examples of this approach include Glasser's Reality
Therapy (Glasser, 1985). The behavioristic approach focuses on the teacher as the
controller who sets objectives, punishment schedules and reinforcement (Brophy, 1982.
Jones and Jones, 1990). Lee Canter's Assertive Discipline (1986) falls into this category.
While these methods have a place in the overall framework of classroom and student
management, they cannot be successful without effective classroom management
strategies.
Self-Assessment
Teachers as effective managers is a pro-active management system that allows students
and teachers to be successful. Its premise is simple; has the teacher prevented or
contributed to the student's behavior? To answer this question, teachers must be
knowledgeable about effective management techniques. They must also be skilled in
applying their knowledge and in analyzing their own performance and behavior.
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Long observed ( 1991) that a teacher's attitude towards self and others affects
classroom management. Teachers who are confident of themselves and their students
behave differently from teachers who lack confidence. When teachers believe that
students can succeed, she/he establishes conditions that foster success.
Certain attitudes affect an individual's confidence level. Generally, optimism, a
positive regard for others and a hardy disposition (Long, 1991; Brophy, 1982; Kounin,
1980) are proven to be indicators. Optimists develop plans to solve problems and
seek support from their peers. Their positive regard for others is evident in their use of
sincere praise. Confident teachers feel a sense of personal control and see themselves
as active determinants of outcomes. Teachers with a hardy disposition have a strong sense
of commitment and see change as an opportunity, not a threat. Staff who model these
attributes are showing their students a willingness to not only analyze their own behavior,
but also display a willingness to change.
Teachers as Effective Managers
Teacher competence has currently become the focus of educational reform (Billups
and Rauth, 1994). Competent teachers are effective managers, and while every teacher
may know what to do to be competent, the fact remains that not everyone is practicing it.
Many students are held accountable for skills they have not been taught. Effective
management is the foundation for successful teaching.
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Effective teachers spend significant time in decision making and planning for
management strategies before school starts (Brophy, 1982; Brown & Kristonis, 1993;
Evertson & Emmer, 1982; Grossnickle, 1985; Jones & Jones, 1990; Kounin, 1985). At
the beginning of the year they introduce rules and procedures. They establish and teach
student routines. The room arrangement, materials storage and other factors are prepared
in advance. During the first few weeks, effective teachers have been found to attend to
matters of concern to students, such as information about the teacher and fellow students,
review of the schedule, and teaching practices for lunch and recess. Routines are
introduced gradually and taught as a matter of procedure, not as an issue of control
(Billups and Rauth, 1994; Evertson and Emmer, 1993). Time is scheduled to teach
housekeeping routines, class routines, small and large group expectations, beginning and
ending routines, recess and lunch activities. Effective teachers as managers model correct
procedures and practices and schedule time for re-teaching. Students are monitored
carefully (Evertson, Emmer, Sanford and Clements, 1993; Jones & Jones, 1990).
Effective teachers as managers actively plan and engage in decision making in an effort to
match curriculum and instruction to student need. Planning, organizing and maintaining a
learning environment that engages students in productive activities where routines have
been taught, decreases student behavior.
Kounin's (1986) studies clearly indicate differences in classrooms led by effective
managers. Classrooms with effective teachers as managers show students attentively

9

engaged and transitions are smooth with minimum time and effort on the teacher's part.
In contrast, to classrooms led by ineffective teachers as managers, where the teacher is
observed to be struggling just to keep the lid on and large amounts of time are spent on
student misconduct. The difference is establishment of effective management strategies
coupled with strategies to decrease the frequency of disruptions. Effective teachers as
managers halt disruptions before they escalate with eye contact, scanning and physical
presence. They do not disrupt the flow or pace of instruction. Effective teachers as
managers are well prepared and move through activities at a brisk pace. Lessons are
organized into manageable activities to minimize confusion through clear directions and
smooth transitions from one activity to the next (Grossnickle, 1985).
To avoid boredom, effective teachers as managers vary the mode of presentation, allow
all students to be actively involved and are able to facilitate large and small group
instruction (Billup and Rauth, 1994). Simple techniques such as alternating periods of
seatwork with cooperative learning groups can greatly reduce off task behavior and
provides activities for a variety oflearning styles (Evertson and Harris, 1993). This
variety coupled with active circulation by the teacher allows her/him to monitor progress,
student inattention and confusion. Constant monitoring allows for immediate feedback.
Woolfolk and Brooks (1985) found that teacher's non-verbal behaviors significantly
affect student's behavior and performance. Students look for cues from the teacher to
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determine expectations. Some students read cues without direct instruction but most
students need to be taught the meaning of teacher cues.
Non-verbal cues fall into 3 categories: 1) Proximity - physical space and distance, 2)
Co-verbal - gestures, facial expressions and eye gaze and 3) Para-language - voice tone,
rate and pauses. The researchers further noted that younger students focus on words and
tone. Girls interpret non-verbal cues better than boys. It is easier for culturally diverse
students to interpret non-verbal behavior of an adult from the same cultural background.
Clearly non-verbal cues can and do have implications for classroom management and
instruction. By increasing eye contact, using an assertive voice tone and monitoring
physical proximity, teachers can greatly increase student cooperation and decrease
disruptive behavior.
In order to effectively manage a classroom, the physical environment must be
functional. Traffic areas must be free of congestion and materials readily accessible
(Billups and Rauth, 1994). Furthermore, this allows the teacher to move freely around the
classroom to monitor progress and provide immediate correction and feedback. Fifer
(1980) indicates that between 75%-100% of instruction occurs in the front of the
classroom. By roaming the class, providing brief cues or signals and maintaining eye
contact, teachers can decrease disruptive and off task behavior by 35%.
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Teaching has become a science (Billups and Rauth, 1994), that allows teachers to
develop the flexibility to adapt curriculum, vary instructional technique and adjust
behavioral expectations to ensure success for all students.
Summary
The research and literature summarized in Chapter 2 supports the following themes:
1. Teachers have a profound affect on their students behavior
and performance.
2. Teacher training in the area of classroom management has
not been sufficient.
3. Teachers attitudes and self esteem affect their performance
and interactions in the classroom.
4. Effective teachers are decision makers. They establish and
teach routines, analyze their own behavior, and are flexible.

Chapter III
Procedures of the Project
The purpose of this project was to develop and implement a teacher inservice program
to address teacher behavior and classroom management techniques that affect student
behavior in the Highline School District, Seattle, Washington.
Chapter 3 contains background information describing:
1) Need for the project.
2) Development of support for the project.
3) Planned implementation for the project.
4) Summary.

Need for the Project
Yearly surveys conducted as part of the Curriculum and Instruction Division in the
Highline School District, Seattle, Washington have indicated that staff's highest priority in
the area of professional growth is classroom management. Principals have indicated that
this is a top priority for them as they work with staff in the role of instructional leader.
Furthermore, in her role as a Special Education Coordinator, the researcher has found it
increasingly evident when she attends multi disciplinary team meetings that staff and
principals alike daily face the challenge of how to effectively manage diverse groups of
students in the classroom.
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Traditional professional growth opportunities in the form of staff development
have not proven successful. Staff spend a day listening to a myriad of best practices but
have little or no opportunity for active learning. When they leave the inservice there is no
systematic way to synthesize, plan and practice what they have learned. Districts spend
thousands of dollars in this area with little impact or transfer of learning into the
classroom.
Development of Support for the Project
Prior to the actual implementation of this project the writer conferred with the Director
of Special Education, principals and teachers regarding the need for this project. All
participants agreed that there existed a need for effective inservice in the area of classroom
management. Furthermore, the team concurred that the inservice must include a followup component that would include peer coaching, observation and planning time.
Planned Implementation of the Project
The inservice training was offered to groups of 30 staff members as part of the
quarterly staff development process in Highline School District. Participants were
released from classes to meet with consultants and/or to observe other teachers a total of
18 hours over the course of the school year. Participants were required to present to their
building staffs.
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Summary
The review of literature and research undertaken for this project identified teacher
behaviors and attitudes that affect classroom management and student behaviors. Teacher
attitudes, organization and flexibility have the potential to greatly enhance the
management and climate of the classroom, thereby improving student behavior and
performance. The results of the procedures identified in this chapter have served as a
powerful tool for Highline School District, Seattle, Washington staff
Highline School District, Seattle, Washington staff equipped with an awareness of
factors that affect classroom management and student behavior will be empowered to
create a more effective and positive classroom where students can and will learn.
Furthermore, these same staff members can and will become master teachers who can
empower other staff members in their school by teaching what they have learned. An
enhanced climate of collegiality will result when staff risk in sharing, planning and teaming.

Chapter IV
The Project
The inservice on Teacher Behaviors that Affect Student Behaviors, which was the
subject of this project is presented on the following pages.
The inservice which provides specific strategies for staff to enhance classroom
management and student behavior is organized into four parts, including:
I. Overview and Assumptions
II. Beginning the School Year
III. Role Play
IV. Pro-Active Interventions
Included in the appendix, as part of this project, are pertinent handouts.

P-1

P-2

I. Overview and Assumptions
A) Participants brainstorm in large group "What I hope to learn today"
B) Result ofrequests and increased referrals.
C) Increased demands on teachers within culturally diverse and fast paced
society.
D) Wide range of skills.
E) Many students under emotional stress. Students less able to cope with
academic and social demands.
F) School staffs vital link.
G) Jones & Jones (1990) - four factors that effect management
1) Understanding of student's personal, psychological and
learning needs.
2) Establishing positive teacher/student and peer relationships
that meet psychological needs.
3) Implementing instructional methods that facilitate optimal
learning by responding to individual and group academic needs.
4) Organizational and group management methods that maximize
on task student behavior (Jones and Jones, 1986).

)

P-3

H) Billups (1994)
1) Classroom management's link to achievement
2) Easy to assume that knowledge is within student's repertoire.
3) Teaching skills in an integrated way.
I) Purpose:
1) Need for self directed workers
2) Adaptability
3) Productive teams

BREAK
J) How adult behavior affects student behavior
K) Appendix D-Complete Self Analysis
L) Grossnickle
1) Manageable activities organized with clear directions and
smooth transitions
2) Feedback and praise
3) Model

M) Brophy
1) Setting up environment
2) Establishing routines
3) Practice routines

P-4

N) Jones & Jones
1) Clear instruction and objectives
2) Careful monitoring
3) Reteaching
4) Monitor
Appendix E - Getting Success
Evertson
- Amount of instructional time linked to student achievement
- How time spent: plan tasks to fit materials
- Setting and conveying procedures and expectations

BREAK

P-5

II. Beginning the School Year
A) Appendix B - Rx for managing a classroom
B) Planning and Organization
C) Physical Space
D) Teaching Routines
E) Large Group Brainstorm Planning for Organization

P-6

III. Role Plays
A) Participants break into small groups and role play effective vs. ineffective
strategies.
1) Describe, demonstrate, paraphrase
B) Reactions recorded on Appendix F - People Search
C) Large Group Debrief and Prioritization

P-7

IV. Pro-active Interventions
A) Appendix A & C - Guaranteed to Fail Strategies and Strategies for Managing
Behavior Problems in the Classroom
B) Establishing relationships
C) Space and boundaries
1) Role play
2) Reactions
D) Scanning and Roaming
1) Role play
2) Reactions
E) Review, Summarize and Questions
F) Appendix G - Workshop Evaluation

Chapter V
Summary, Conclusions and Recommendations
Summary
The purpose of this study was to design and implement an effective inservice in the
area of classroom management and student behavior. The inservice was intended to
provide elementary teachers in the Highline School District, Seattle Washington with
effective strategies to enhance classroom management and student behavior.
The inservice which was the result of this project has been utilized as a means to attain
the vision of the Highline School District, Seattle, Washington. "All children can, will and
must learn."
Conclusions
Conclusions reached as a result of this project were:
1. Teachers have a great deal of control over the management of their
classroom and over individual student behavior.
2. Analyzing ones own teaching behavior and attitudes and adjusting
can greatly enhance the classroom climate.
3. Improving student behavior is a shared responsibility of all school staff
Recommendations
As a result of this project, the following recommendations have been made:
1. Teachers are powerful figures in their student's lives and therefore
administrators and principals should emphasize the development of
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effective classroom and behavior management strategies as a primary
goal and take aggressive steps to create a positive school climate.
2. School districts should include in their staff development plan a
contingency for professional growth, planning, teaming and observation
time to enhance classroom management skills.
3. It is recommended that this inservice program be continued and
expanded.
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Guaranteed-to-Fail Behavioral Strategies
* Yelling
* Confrontations backing students into a comer

* Out-of-school suspensions of lengthy duration
* Consequences without warnings

* Adult inconsistency
* Point systems that allow students to go too far into a hole
* Idle threats
* Strongarm tactics
* Lack of clear expectations
* Lack of student supervision and feedback
* Inappropriate use of time-out as punishment

* Work that's too easy or too difficult
* Excessive unstructured time
* Primary reliance on negative consequence
* Blaming the family
* Rewards which are not powerful enough
* Expecting students to wait too long for rewards

Appendix B
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Rx for Managing a Classroom
1. Set Routine and Classroom Procedures:
Students need to know how a teacher expects them to behave and handle daily routines.
It's important that teachers develop specific rules and procedures before the school year
begins . If a teacher does not have a routine for handling such daily chores as taking
attendance, checking work or collecting lunch money, a lot of time will be spent on those
tasks instead of learning.
2. Teach Routines:
Researchers have discovered that effective classroom managers spend a good deal of time
early in the year introducing students to rules and procedures. It is important that teachers
review daily schedules, lunch and recess breaks, when to sharpen pencils, when to raise
hands, etc. Students should not be expected to learn all of the rules and procedures in one
class, especially in the elementary grades .
3. Record Student Behaviors:
Effective managers are aware of their student's behavior at all times. They know who is
listening, understanding, participating or misbehaving. They station themselves where they
can see all of their students at all times and can scan all parts of the classroom regularly.
And they let students know they know what's going on. Success comes not from
responding to misbehavior differently from other teachers, but from keeping a close eye on
the students to prevent disruption in the first place.
4. Be Immediate and Consistent:
Careful monitoring allows a teacher to detect such behavior when it first occurs and is
easiest to correct. If a teacher continually ignores misbehavior, it is likely to get worse.
The effective manager deals with such behavior calmly, quickly, and without disrupting
the flow of the lesson. It is especially important that the teacher enforce rules consistently and follow through on the consequences.
5. Be Prepared:
A teacher needs to have a very clear idea of what is to be taught and how it is to be taught.
Therefore, planning is critical. Lessons should be planned and organized coherently before
the class begins . This enables a teacher to anticipate problems and difficulties students are
likely to have when new material is introduced.

APPENDL~C
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STRATEGIES FOR MANAGING BEHAVIOR PROBLEMS IN THE
CLASSROOM

1. Ample time to complete assignments.

2. Not giving into complaints.

3. Work materials in a designated area.

4. Plan tasks that do not always result in 100% success.

5. Offer general discussion of the assignment.

6. Keep students aware of progress.

7. Give specific feedback on returned papers.

8. Do not overly assist students when help is required.

9. Encourage students to help themselves.

APPENDIXD
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CHECKLIST FOR
"AM I BUILDING A POSITIVE SELF AWARENESS IN CHILDREN"
Each of the following questions gives some valuable tips on how we can build good
feelings in children. Our choices about how we behave are vital, for they determine how
we promote the children's self concept.
1. Do I welcome and greet each child at the beginning of the day?

- - 2.

Do I share feelings with the children? (laughter, anger, excitement,
enthusiasm, sadness, happiness, boredom)

- - 3. Do I take into account each day how each child is feeling?
--

4. Do I talk with the children, not just at them?
5. Do I accept small irritations as normal, and not as personal insults?
6. Do I allow time for silence and thought?

7. Do I encourage each child to speak up for his/her own ideas?
8. Do I encourage each child to demonstrate his/her own special talents,
and abilities?

- - 9. Do I give each child the opportunity to make mistakes without penalty?
_ _

10. Do I work with the children to make school as exciting and interesting
as possible?

_ _ 11 . Do I try to avoid expressions and actions which may be offensive to the
the children?
_ _ 12. Do the other children and I act in ways that say we trust each other?
_ _ 13 . Do the children and I help each other to succeed?
_ _ 14. Do the children and I keep a special watch for those who need a special
boost?
_ _ 15. Do the children and I practice courtesy with each other?
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Getting Success
WHEN YOU WANT STUDENTS TO LEARN
AND FOLLOW RULES AND PROCEDURES

1. If you just tell students the rules, only 5% of them will establish correct behavior.

2. If you tell students the rules and then demonstrate the correct procedures, 10%
of the students will comply.

3. If you tell students the rules, demonstrate correct procedures, and then let your
students practice expected behaviors, you may get 15%-20% of your students to
develop good habits.

4. If you tell your students the rules, provide time for students to practice expected
behaviors, and then reteach and maintain those expected behaviors, 80%-90% or
more of your students will develop good habits for behavior.

Tell--> Demonstrate--> Practice--> Reteach--> Maintain

Appendix F

25

Name

- - -- - - - - -- - - - - - - -- PEOPLE SEARCH

Find Someone Who:

can brainstorm three ways to
effectively manage a classroom

can define what their meaning
is for the word behavior

can describe teaching style

can demonstrate their greatest
challenges in the classroom

can demonstrate one effective
strategy in managing the
classroom

can demonstrate one ineffective
technique in the classroom
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Workshop Evaluation
Rating Scale
!--Strongly Agree
2--Agree
3--Disagree
4--Strongly Disagree

1. Was the information useful?

1

2

3

4

2. Was the information clearly presented?

1

2

3

4

3. Was there sufficient time for questions
and/or discussion?

1

2

3

4

4. On what topic would you have like more time spent?

5. The best thing about the workshop was:

6. What would you have changed about the workshop?

7. As part of this class, the presenters will be providing on-site technical assistance. To
help us plan, please answer the following questions:
I need assistance with (be specific)._ _ __ __ _ _ __ _ _ __ _ _ __

The best day _ __ __ _ ____and time_ _ _ _ __ _for you to come.
Thanks!

